and what it means to learn languages and use languages to learn. A number of scholars have proposed the term repertoire to describe the range of linguistic and semiotic resources that people develop as they relate to and move across diverse communities (e.g., Blommaert & Backus, 2011; Rymes, 2010) . Rymes (2010) refers to "communicative repertoire" as "the collection of ways individuals use language and literacy and other means of communication … to function effectively in the multiple communities in which they participate" (p. 528). For many migrants and children of migrants, their communicative repertoires are developed in transnational contexts as they negotiate relationships across local and distant territories using multiple languages and modes of communication. Indeed, the rise of the Internet and mobile media has provided new means for migrants to maintain relationships and develop new connections across countries, which is a contributing factor to increased diversity in the linguistic practices and spatial affiliations of migrants (Vertovec, 2007) .
In a similar spirit, studies of digital literacies have drawn attention to the diversification of semiotic resources and affiliations that people develop in their online practices. Recent studies in this area have pointed out the hybridity of linguistic and textual forms as well as the connections between online and offline networks that are facilitated by digital technologies, and have argued that literacy in these environments often involves making meaning across a variety of social, cultural, semiotic, and information sources (Gee & Hayes, 2011; Mills, 2010 ). An important aspect of digital literacies (i.e., the definition of digital literacies that I adopt in this commentary) is how the use of digital media enables individuals to develop distributed networks of relationships through which they can access and cultivate resources for learning. Indeed, a team of scholars (Ito et al., 2013 ) wrote a research report that advocates what they term connected learning to harness the different forms of support structures across online and offline spaces and across institutional boundaries, and to promote more equitable and personalized learning for students. The idea is to draw from the power of digital networks to connect multiple sets of resources across school, home, and the diverse cultural communities with which students affiliate.
The diversification of communicative repertoire that we see in the contexts of transnational migration and digital communication means that research and educational practice in TESOL need to further understand what kinds of repertoire learners develop in these contexts and how we can leverage and build on their repertoire for teaching and learning. Along with others (e.g., Blommaert, 2010; Collins, Slembrouck, & Baynham, 2009 ), I believe these questions require that we consider issues of scale in understanding the ways in which migrant learners relate to language and literacy norms and practices that are prevalent within different geographical spaces, locally and translocally, and that have functional purpose for them (Lam & Warriner, 2012) . The concept of scale is developed in social geography to analyze how geographical spaces are socially differentiated through human activity and institutionalized practices. Recent work in sociolinguistics of globalization and migration has adopted this geographical concept to describe how people's uses of language and literacy are scaled-that is, how they are indexed to or respond to values, discourses, and practices at various geographical scopes within and across nations. In particular, digital media allow learners who have access to them to construct relationships with people and communities that span various geographical distances and engage in diverse language practices. Understanding how migrant learners participate in and make sense of the value of these practices may provide us an entr ee into thinking about how these learners' transnational experiences and communicative repertoires can provide resources for learning that serves to enhance their mobility across spaces. I now briefly describe an example of one case and related research on how youth of migrant backgrounds use online media to develop and negotiate their affiliations across national borders. I then suggest how the youths' digital practices may point to new ways of considering the scalar dimension of language learning.
In previous work (Lam, 2009) , I have documented the case of Kaiyee (pseudonym), a 17-year-old who had lived in the United States for two years and used instant messaging and blogs to communicate with three main networks. The first was a local network of peers from school and the Chinese community that adopted the practice of using a combination of Mandarin and Cantonese, along with English, to interact. For Kaiyee (a speaker of both Mandarin and her local dialect in Shanghai, but not of Cantonese), this was a way to improve her Cantonese and thus her affiliation with local immigrants and institutions. The second was a translocal network of friends in the United States that Kaiyee met through playing an online game. Kaiyee and her friends in the gaming network incorporated linguistic features of African American vernacular English and a lexicon related to hip-hop to develop affiliations with Asian Americans who participated in an urban-identified youth culture. The third was a transnational network of her childhood peers, relatives, and online friends in China. In this transnational network, Kaiyee and her contacts blended Shanghainese and Mandarin, which Kaiyee perceived as a means of asserting and sustaining her Shanghainese identity and cultural knowledge. The content of Kaiyee's online exchanges with her childhood peers included discussions of their schooling and work situations, Shanghai's economic development, and the possibility of Kaiyee's return to work in Shanghai in the future.
In these and other online activities Kaiyee was constructing her relationship with and participation in distinct linguistic practices at various geographical scales. It was interesting for me as a researcher to observe how Kaiyee shifted back and forth among parallel online interfaces as she communicated simultaneously with these networks. In a way, Kaiyee was using digital media to shift across scales as a means of expanding her identities and developing linguistic, information, and social resources with diverse communities. Other studies with youth of different ethnic heritages in the United States have also shown their use of instant messaging, online journals, social networking sites, and news and information media to construct and signify their multilayered relationships across countries (Lam & Rosario-Ramos, 2009; McGinnis, Goodstein-Stolzenberg, & Costa Saliani, 2007; McLean, 2010; S anchez & Salazar, 2012; Yi, 2009) .
I suggest that the youths' digital practices indicate the use of language and literacy as scale-shifting practices whereby English or Standard English is part of a larger communicative repertoire that the youth leverage to position themselves and navigate an interconnected and changing world. Social geographers have described scale shifts as strategic maneuvers to cross or traverse socially differentiated spaces with the goal of expanding one's agency and sphere of influence (Cox, 1998; Smith, 1993) . Some have studied how the narratives of local indigenous struggles against the hegemony of multinational corporations are successful when they are recast at multiple scale levels to incorporate discourses that have currency and persuasion at regional, national, and transnational scales (Haarstad & Fløysand, 2007 ).
An expanded view of the linguistic resources of youth of migrant backgrounds would lead us to reconsider how our educational practices may leverage these young people's communicative repertoires as resources for learning instead of keeping them invisible or marginalized in the classroom. In other words, how may we envisage literacy education that recognizes the affiliations that these youth have with diverse linguistic and cultural communities-that promotes their ability to draw from the social, information, and digital resources in these communities for their learning? (See Lam, 2012, for some preliminary pedagogical suggestions.) Our response as educators of migrant students may also require a larger recognition of the role that educational institutions and TESOL need to play in producing the kinds of communicative repertories that can help students navigate their lives and careers as they are situated within increasingly complex transnational ties across countries. This kind of recognition would necessitate consideration of the future pathways of students and how their multilingual practices could be leveraged as assets as they engage in civic and economic activities that cross national boundaries. & Over the last few decades, writing for academic, business, and professional purposes has moved almost entirely from paper to screen. Throughout the developed world and in much of the developing world, there is little serious writing that is not done digitally. The transition to digital reading has come a bit more slowly. Although Web-based reading has been gradually expanding for the last 20 years, it is only with the advent of smartphones, tablets, and e-readers that magazine and book reading has gravitated to digital media. A preference for digital reading is especially prevalent among the young, who also tend to be the principal audience of English as a second or foreign language programs around the world. Though digital literacy can be broadly defined, in this contribution we will focus particularly on the skills and practices of reading and writing, and how those are transformed in the digital environment. In doing so, we make reference to several of our recent research projects at the University of California, Irvine, each of which indicates important connections between digital reading and writing.
SCAFFOLDED E-READING AND COLLABORATIVE WRITING
Researchers and educators in the field of TESOL have been among the earliest to explore scaffolded reading on computers, investigating
